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Abstract: The purpose of this study is to identify the prevailing conditions of social media use among
undergraduate students of Library and Information Science in a Nigerian University. Simple random
sampling technique was used to select a sample of 180 full-time undergraduate students purposely.
Descriptive statistics was used to analyze data collected through the administration of questionnaire.
Research findings showed that a great number of students of Library and Information Science are addicted
to social media for wrong academic purposes. The levels of addiction varied according to four Likert scale
type. The highly addiction was among student using WhatApp (40.82%) and not addicted among students
using BB chat (13.12%). The demographic indicators provided the obvious results of singles (77.78%)
possessing prevalence tendency of addiction, and surprisingly those between the ages of 27-30 (40%) were
most addicted. The paper recommends awareness programmes that are tailored to reveal the ills of social
media addiction and pave ways to balance use of social media platforms that benefit academic activities
among students.
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INTRODUCTION

The world is celebrating the use of information technology for dissemination of
information. Among the benefits include turning the entire world into a “Global village”,
repositioning reactions and actions to available news lines and the critical information discourses.
Both target and non-target audience are now reachable by the platforms, and significant number
of people become better informed, enlighten, and capable of finding out any information of
choice simply by clicking the buttons that connect social networking sites.

There are several social networking sites that people can subscribed depending on
familiarity and interest or purpose of use. Among these social media sites is Twitter, Yahoo,
Facebook, WhatsApp, 2go, Skype, and LinkedIn. To students, these social networking sites help
in various ways. Many uses them for learning and research, others for facilitating interaction and
sharing of ideas. However, the growth and use of social networking sites are becoming
overwhelming. For instance, statistics revealed that about two-third of the world’s internet
population visits and belong to the social media platforms and are transformed from the
subscription to the online communities of internet users (Williams et al., 2009). Liccardi et al.
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(2012) point to benefits of these sites to students who connect for sharing their daily learning
experiences and having conversations on several topics with the aim of understanding them.

There are also negative aspects of social media sites use by students. One of such effect is
“addiction”. According to Ratini (2019) Social media addiction is being overly concerned and
behaviorally driven by an uncontrollable urge to log on to or use social media resulting to
devoting so much time and effort to social media so much so that it impairs other important life
areas. Most insinuations about addiction in the academic sphere and on students points to its use
for “the wrong purposes”. Social media addiction studies among students therefore are aimed at
the end to provide insights on effects of putting social media to wrong academic use and what
measures could redress such efforts. Vexed by repose expectation on these students who are old
enough to prioritize their academic pursuit.

Kuppuswamy & Narayan (2010), described social media addiction among students as
“attention grabbing” so much so that it diverts them towards non-educational activities that is
detrimental. Common uses of these sites primarily are for chatting. The internet usage and indeed
effect of social media platforms in views of Nielsen (2012) on students was devoting more time
on the social media for non-educational compared to education use. The statistics gave an
approximate time spent on social media across mobile devices increased by 37% globally with
about 121 billion minutes spent in July 2012 compared to 88 billion minutes spent in July 2011.

Tinto (2014) was perturbed about the discriminate use of social media most for
extracurricular activities among students even when academic activities are introduced onto the
platform. This implied that not substantial students use the platforms readily and end themselves
with social media isolation. However, the smarter ones among them are observed to use their
social networks for facilitation purposes such as seeking and gaining access to information and
shared learning experiences to improve and help them attain academic performance.

Study area

The Ahmadu Bello University, Zaria, Nigeria is one of the first-generation universities in
Nigeria. The university opens for students in 1962 and the second library school to start
admitting students in 1968, and the first to offer the bachelor of Library Studies as its basic
professional programme in Nigeria (Kasa & Umar, n.d).

The restructuring of the undergraduate and postgraduate programs was done
simultaneously to include the use of information and communication technology which was
approved by the Faculty Board of Education, the University Senate and the Nigeria University
Commission in 1989 which necessitated the renaming of the department from department of
library studies to department of library and information science (ABUMIS, 2015).

The introduction of computer-based test in the 2012/2013 academic session could be said
to encourage the developmental needs of student competence to utilize ICT supported social
media dominated platform in the department (Kasa & Auwalu, 2018). These students experience
throughout the undergraduate program is imperative to understand the behavioral changes and
emotional attributes on the matter of addiction to social media assessment studies.

Problem statement

Social media use is multifaceted in the life of undergraduate studies, it could be for formal
and informal purposes in the student academic pursuits. This means, the more students use social
media, the more they influence their disposition to studies, what these have amount to in terms
of addiction for students of Library and Information Science is pertinent to investigate,
particularly which medium and what demography constitute on the use of social media.

Objectives of the Study
The purpose of the paper is to determine the addiction of Library and Information
Science students to social media. Specifically, the study seeks to:
1. find out the various levels of social media addiction of LIS students of Ahmadu
Bello University, Zaria, and
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2. ascertain the demographic dispositions of respondents as pointer to the addiction
of social media use by LIS students’ of Ahmadu Bello University, Zaria.

LITERATURE REVIEW

Social media has a broad connotation, what is prominent in the numerous concepts is
that it is that social media employed mobile and web-based technologies to create highly
interactive platforms, individual(s) and community shared ideas, it could be used for discussions
and modified user-generated content (Kietzmann et al., 2012). Social media technology includes
the blogs, picture sharing, music sharing, crowd sourcing, e-mail, instant messaging and voice
over. These are services providing platforms and could be integrated using supported aggregation
platforms. Therefore, it is a phrase being tossed around a lot. Distinctively, however, it is also
described as website that give information and interact when employed for the purpose of
disseminating, processing, and harnessing information.

Kaplan & Haenlein (2012) are of the opinion that social media is a group of internet-
based application that builds on the ideological foundation and allows the creation and exchange
of users (generated content and context). Social media platforms such as Facebook, WhatsApp,
2go, BB chat, blogger and wiki have become one of the major channels of communication.
Kaplan & Haenlein (2010) classified social media into six different classes as follow:
“Collaborative project (Wikipedia), Blogs and micro blogs (Twitter), Content communities
(YouTube), Social networking site (Facebook, WhatsApp, 2go, and BB chat)”. The specifications
of social media platforms by them showed that all the categories can facilitate undergraduate
student to attain graduate objective. According to Jamilu, Kasa & Okoli (2017) social media
influence academic performance of students of Library and Information Science in the 21st
century. They found that most of the students investigated use WhatsApp (41.7%) for interacting
on academic and non-academic purposes, Facebook was used by 36.7%, and the least users were
those using 2go (1.1%) among five social media platforms investigated.

Addiction to social media according to Nielsen (2012) could be quantified on the
“quantum of time students continues to spend on the platform for non-academic activities
compared with the times for academic activities”. Meanwhile, what cause addiction to social
media sites has been enumerated by Tapscott (2008) to comprise the attraction of the social
media site, its features that constantly allow subscribers to modify, upload pictures, add contents
and update status. Educational supports are also enjoyed through surfing into and accessing
educational resources. Defining social media addiction within the context of this study agrees
with Andreassen & Pallesen's (2014) who defined addictive characteristic on the social media as
“being overly concerned about online activities, driven by an uncontrollable motivation to
perform the behavior, and devoting so much time and effort to it that it impairs other important
life areas” (p. 4054). Kuss & Griffiths (2011) identified Facebook and Twitter as the most
addictive social media sites; perhaps because of their spellbinding characteristics and that many
students have smartphones that make utilizing them highly immediate. Addiction is caused by the
obsession-built overtime by students who use the social media. Itodo in Olowu & Seri (2012)
averred that social media addiction is fast affecting student’s academic, social and spiritual life.
Mayilammal & Mariammal (2014) and Mesch (2009) shared the concerns of parent whose
complaints is that, children attention is severely taken away by social media sites at the children
detriment.

Consequence of students’ addiction to social media affects their behavior and could result
to psychological disorder (Wang et al., 2018). Dangerous tendencies of addiction are the
common sighting of students chatting during lectures, or carried away while walking along the
busy traffic and chatting. Addiction to non-academic related use of social media during academic
related times could result to loss of quality time and productive academic venture to a student.

Demographic factors such as age and marital status used for the assessment of respondents
could help understand the implications of information elicited on addiction of library and
information science students beyond intellectual and physical description. Because social media
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enable users to create profiles and content, articulate list of their users and views, comments, like
and disapprove shared information, it is no doubt motivated by behavior, attitude and altitude.
This makes demography underpinning an essential data source that could be tied to immensely
important attributes of respondents. Akin (2017) attribute the lack of age discrimination and
capacity to continually provide services among Twitter users to make it highly addictive.

Siibak (2009) opined that understanding the [demography of] social media user has
helped to build adolescent identities such as the haste with which these personalities promote and
provide response “real-time”. Facebook is a social media site where anyone “who claims to be
at least 13 years old” could become a registered user. These age group after registering can then
join “common-interest groups” organized by school, friends and workplaces (Irwin et al., 2012).
Bello cited in Olowu & Seri (2012) opined that the social media can be inferred as floodgate,
even though so open to all age-group of teenagers should require supervisory measures to help
the young minds not to carve out for themselves world of fantasy and illusion leading to ruins.
Earlier, McQuail (2020) argued that such measure can be those that mediate on the several
emerging relationships particularly those described as “shift from visible to invisible friends”.
These measures should reorient towards study and writing, balanced psychological, world view
and achieve set goals as students.

In Nigeria, demographic studies have revealed perturbing realities about the negative
changes caused by social media among most age groups. In the case of studies, most age-groups
spend more times online than studying, and are gradually getting to the point of obsession with
the social media (Oluwu & Seri, 2012). It was also reported that university drop-out has increased
as a result of not attaining the minimum pass grade, and could be attributable to the students
preoccupied with social media sites for the wrong purposes. It was reported by Bowen (2012)
that the dropout in Nigeria could cause a national problem when left unabated.

METHOD

The study adopted survey research design of the quantitative method. The choice of the
design conformed with the suggestions advanced by Pilkington & Pretorius (2015) that research
design should be adopted with the understanding that it could guide, identify and describe the
overall study. Furthermore, the design has been described as efficient and ease to use when
collecting data that can be described and interpreted using structured questionnaire and direct
interviews (Creswell, 2014). The structured questionnaire used for data collection was called
“Social Media and Academic Students’ Performance (SMAAPQOS), it comprised of four sections (A,
B, C, and D) that were found to be adequate, comprehensible, and without prejudice to elicit
opinion of 400 levels students of LIS on social media and academic performance after careful
subjection to surface and structural validity.

The measurement grid relied on the Likert Scale Type. Data collection started after
obtaining the total number of the 2017/2018 graduating students from the Ahmadu Bello
University Management Information Unit (ABUMIS) of the academic office after using a letter of
introduction from the head of LIS department. A total of 270 students were listed, these number
was not too large and were completely enumerated. This agrees with the submission of Gall and
Borg (2007) who advised that population in tens should be completely enumerated, between
2000 - 5000, a minimum of ten percent (10%) response rate may be used for generalization,
1000 — 2000, 20% may be used, while in hundreds, 50% may be used for the generalization of
findings.

The administration of data collection instruments was done during lecture periods and the
students were to returned the filled questionnaire three days after to the same venue. However,
of the 270 questionnaires administered for data collection administered, only 180 copies were
return. These number amounted to 66% response rate was substantial for generalization. The
retrieved questionnaires were analysed descriptively and the results presented using their
respective frequency counts and percentages.
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RESULT AND DISCUSSION

The results of the analysed data are described, presented and discussed from the
questionnaire distributed and in line with the set study objectives starting with the levels of social
media addiction and immediately followed by the demographic dispositions of the students.

Table 1. Levels of social media addiction of LIS students of Ahmadu Bello University, Zaria

Most Levels of addiction*
patronize Highly addictive = Addictive (A) Highly not Not addictive
SOCiE_ll (HA) addictive (HNA) (NA)
media Freq. % Freq. % Freq. % Freq. %
WhatsApp 140 40.82 35 15.63 3 2.44 2 6.06
Twitter 83 24.20 78 34.82 13 10.57 6 18.18
Facebook 75 21.86 68 30.35 27 21.95 13 39.40
BB Chart 45 13.12 43 19.20 80 65.04 12 36.36

Source: Survey, 2018; *Multiple response

The four social media platforms and their levels of addiction on LIS students is given in
Table 1. The results revealed four Likert-scale type starting with highly addictive, addictive, highly
not addictive and not addictive aided the description of results. The students attested that they
are addicted most to use of WhatsApp (40.82% HA; and 15.63% A) compared with those who
claimed they HNA (2.44%), and NA (6.06%), respectively for formal and informal purposes.
Twitter is the second social media that addict LIS students. For HA 24.20% was recorded, A
(34.82%) whereas for HNA (10.57), and NA (18.18%).

Facebook is the third social media platform that addict LIS students, it recorded frequency
of 75 (21.86%) for HA and for A (68 (30.35%). The HNA revealed frequency of 27 (21.95%)
and NA 13 (39.40%). However, BB Chart was the least with HA and A combined. It recorded
the most scores for HNA (65.04%) and next with the most scores for NA (36.36%). These
findings suggest that LIS student have different online and offline experiences that could be
behaviourally categorized. This corroborates with other studies on social media addiction. Most
authors on social media addition enumerated the liable offline behaviours that are inimical
(Sapiezynski et al., 2018; Nesi et al., 2018) is not limited to clique-forming (Chan, 2020),
encroachment — privacy issues (Beigi, & Liu, 2020; Nazemzadeh, 2021), and concurrent sleep
deprivation (Damota, 2019; Kartal, 2018), posting of false information about self and about
others (Ghanem et al., 2020). The result therefore implied that there are variations behaviourally
to the levels of LIS students’ addiction due to both online and offline causes, and therefore a
menace to academic performance.

Table 2. Demographic dispositions of respondents as pointer to the addiction of
social media use by LIS students’ of Ahmadu Bello University, Zaria

Age Frequency Percentage
19-22 66 36.7
23-26 25 13.9
27-30 72 40.0
31-36 15 8.3
37 and above 2 1.1
Total 180 100
Marital status

Single 140 77.78
Married 40 22.22
Total 180 100

Source: Survey, 2018
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The demographic results of LIS students are presented in Table 2. It is focused on two
factors — age of LIS students and their marital status. These two factors have been used to assess
the disposition of students towards the use of technologies. The choice of these two was not to
discriminate but to allay the implications of these factors towards addiction and perhaps the
“responsibility consciousness” that could be attributable to roles of age and marital status.

The table revealed that majority of the LIS students were within the age bracket of 27-30
(72, 40%) which within the Nigerian context could be grouped as matured individuals that may
likely not depend on parents and guardians for their upkeep. Closely following are the age
groups of 19 — 22 (66, 36.7%), and 23 — 26 (25, 13.9%) who are largely dependent on parents
and guardian for their upkeep. Those within the age group 31 — 36 (15, 8.3%), and 37 and
above (2, 1.1%) are matured. The implication of these frequency scores could be attributed to
tendency to espouse the social media platforms by age which can cause addictiveness. The
marital status could be argued to justify the addiction recorded among the LIS students when tied
to marital-based responsibilities. For instance, majority of the LIS students were single (140,
77.78%) against the married ones (40, 22.22%). We are insinuating that being single and very
young without marital-based responsibilities could be responsible for the spending of valuable
time on social; media sites than on other things (poor prioritization) that is leading to addiction,
other reasons could be the readiness to explore the social media sites to register and justify the
feeling of “belongingness” caused by peer group pressure.

The two factors investigated by the study can espouse the relationship between the most
addictive social media platforms and demography of the LIS students towards also pointing to
the role of the introduction of computer-based related teaching, learning and test by the
department. For instance, age has direct impact on addiction according to numerous literature on
social media sites addiction (Andreassen et al., 2016; Pulido et al., 2020) because of its affiliated-
relatedness. These motives cause the exposition by LIS students who have during their formative
years use the technologies perhaps because many of them were born during the technology
driven period, and the tendency to use the technology as they are aged may not be immediate.
Accordingly, LIS students’ ages could point to the proneness to use social media platforms and
predictable addictiveness (as affirmed as influence of age (adolescence) by Andreassen et al., 2016,
p. 257).

Being married or single also influence the addictive tendencies of LIS students. Literature
established that “not being in a relationship positively associate with social media addictive
behaviours (David, & Warrier, 2021; Solemet al., 2021). Thus, for most of the LIS students being
single show the tendency to venture into social media and become addicted is possible when
overzealously engaged to for different reasons that could lead to addiction. Study by Lemmens,
et al. (2011) found that overcoming loneliness among singles was responsible for social media
addiction in the quest to obtain companionship. Among married persons, David & Warrier (2021)
found that social media engagements metamorphosed into addiction when partners deploy it as
relief to worries associated with demand of being married.

CONCLUSION

It could be concluded that students’ use of social media has come to stay and that care
must be taken so that it does not becloud them from prioritizing the purposes of use. Social
media use among LIS students is highly addictive and can significantly influence the students
causing tendencies such as distraction, psychological issues and taking most of LIS student
productive time which with deliberate effort and understanding of the student levels and
addiction and demographic disposition can be controlled. Negative energy expended by the
students against productive time can be redressed.
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RECOMMENDATIONS

In the light of the findings and conclusion, the following recommendations are made:

1. Lecture notes, assignments and lecturer-students, student-student discussions (formal and
informal) should better manage their encouraged using the social media platforms, as well as
migrate activities that can flourish teaching and learning particularly those supported by Web
2.0 (interactive platform) against loosing productive academic time.

2. Awareness creation programmes targeted at motivating LIS students using the numerous
social media sites irrespective of the age-group support and marital status should be
considered in LIS curriculum to make it enticing for LIS students acquire corresponding soft
skills aligned to the profession and relevant to LIS practice haven acquaint with the different
programmes leading to LIS hard skills.
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